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Johanna Smith, M.F.A., Second Reader
ABSTRACT
The purpose of this research project was to design 
new public service announcements (PSAs) for a teenage 
audience around environmental topics. Using components of 
constructivist pedagogy and free-choice learning, these 
PSAs demonstrated how to fuse popular teen culture with 
environmental education objectives. These PSAs were 
designed to help teenagers to shift their impression of 
environmentally responsible behavior enabling them to see 
environmental responsibility as something not only 
relevant to them but socially acceptable as well.
One of the PSAs was produced and shown to a group of
50 high school students. The students filled out a short 
survey and gave feedback after viewing the PSA. The goal 
of the project was to gauge the content of the PSA and to 
see if the design was appealing to teenagers. There was no 
impact of the PSA on the environmental thinking of the 
students; however the design of the PSA indicated that the 
students found the PSA entertaining and appealing. The 
students found the PSA resonated with their generation and 
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In the United States a public service announcement- 
(PSA) is officially defined by the Federal Communications 
Commission (FCC) as the following:
Any announcement (including network) for which no 
charge is made and which promotes programs, 
activities, or services of federal, state, or local 
governments (e.g., recruiting, sale of bonds, etc.) 
or the programs, activities or services of non-profit 
organizations (e.g., United Way, Red Cross blood 
donations, etc.) and other announcements regarded as 
serving community interests, excluding time signals, 
routine weather announcements and promotional 
announcements (Dessart, 1982).
Public service announcements, or PSAs, have long been 
a staple of the public service programming that radio and 
television broadcasters provide their audiences (LaMay, 
2001, p.2) since they first made an. appearance in 1942 
during World War Two (Dessart, 1982). During the war 
public service announcements were overseen by the newly 
established War Advertising Council and served to support 
the war effort with images like Rosie the Riveter and 
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slogans like "loose lips sink ships" and "we can do it" 
(Dessart, 1982).
By the end of World War Two, the practice of 
volunteering free airtime had become institutionalized as 
had the renamed Advertising Council (Ad Council, 2008), 
which now served as a facilitating agency and for 
nationwide campaigns as it still produces today (Dessart, 
1982). Since then PSAs have been used to educate the 
public on a wide range of topics from forest fires and 
AIDS to drunk driving and the harmful effects of tobacco 
(Ad Council, 2008). In 1944 Smokey the bear was introduced 
in the first environmental public service announcement 
campaign to help prevent forest fires and it is also the 
longest running PSA campaign to date (Ad Council, 2008).
Currently environmental PSAs are drawing more public 
interest and several agencies and networks have teamed up 
to produce campaigns. As of 1990 the Ad Council teamed up 
with Earth Share, a nationwide network of the country's 
most respected environmental and conservation 
organizations, to produce an environmental PSA campaign 
that "looks to raise awareness and encourage Americans to 
become involved in protecting and caring for the 
environment" (Ad Council, 2008). The EPA also teamed up 
with Energy Star to produce the "Change a Light, Change 
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the World" PSA which encouraged responsible energy usage 
(EPA, 2008).
Most PSAs produced to raise awareness about 
environmental issues target adult family members, such as 
the Promise PSA produced by the Ad Council and Earth Share 
(Ad Council, 2008) which questioned what kind of world we 
are leaving our children. The focus has been reducing 
consumption of resources by families, and as of yet few to 
none of these environmental PSAs have targeted a teenage 
audience.
The question that serves as the basis for this 
project is "Is it possible to create a series of 
environmental PSAs based on popular teenage culture that 
will effectively foster sustainable behavior in a teenage 
audience?"
The project provides two examples of how to design 
effective public service announcements for teenagers to 
promote everyday recycling habits and caring for the 
planet. Pulling together components of constructivist 
learning and free-choice learning, these PSAs demonstrate 
how to fuse popular teen culture with educational 
objectives. Of the two PSAs designed for this project one 
is an example of the finished product, a fully produced 
PSA to promote recycling. The other PSA, although also 
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potentially effective for teenagers, is a public service 
announcement filmed for Cal State San Bernardino 
undergraduate students promoting the usage of reusable 
mugs as opposed to disposable cups.
The potential impact of these public service 
announcements, which requires the application of this 
project in future use, would be fostering environmentally 
responsible behavior in teenagers. If public service 
announcements, similar to the ones prepared for this 
project, are eventually aired on television it may be 
possible to affect a change in the mindset of the teenage 
viewing audience and create the motivation for daily 
recycling. Once the motivation to act is in place, 
teenagers can also utilize recycling programs already in 
place in their communities and schools; these programs are 
not generally appealing to teenagers because relevance has 
never been appropriately communicated to teenagers. These 
public service announcements will help teenagers to shift 
their impression of environmentally responsible behavior 
enabling them to see environmental responsibility as 
something not only relevant to them but socially 
acceptable as well.
These public service announcements were designed to 
include recognizable elements, such as plot lines, camera 
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work, editing techniques or characters, of the MTV show 
"Jackass." "Jackass" is a stunt/reality/comedy show that 
began airing on MTV in 2000 and is overwhelmingly popular 
with teenagers. The show features a group of young men who 
film each other taking part in a variety of pranks and 
stunts.
By referencing the show "Jackass" we engage 
teenagers' interest. Since teenagers regularly imitate the 
behavior demonstrated on the show and look up to the cast 
as role models, it inherently has the ability to inspire 
active experimentation. Also, by using the show's model to 
communicate with teenagers about environmentally 
responsible behavior, the PSAs foster communication 
between teenagers and adults.
Teenagers have to be given the choice to be more 
environmentally responsible, and it is a lack of 
information and options that prevents them from having 
that choice. This project can help bring teenagers into 
the world of environmental education by approaching them 
on their level in a comprehendible, nonthreatening, and 
most importantly memorable way. We are dealing with a 
generation so attune to the digital media world that they 
have lost sight of how indispensable the natural world is 
to the survival of not only our species but all life. By 
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reaching teens on their level through a mass media format 
that they utilize, by choice, in everyday life we may 
effectively inform a large demographic. These public 
service announcements serve to instigate a cycle of 
learning by engaging teenagers' interest and in turn 
motivating them to recycle and become involved in making 
use of a support system already in place in communities 
and schools.
This study will be limited by several factors. There 
is no budget available for the production of these public 
service announcements so only one will be produced. In 
addition any resources and services needed for production 
such as actors, cameras, costumes, editing and so on will 
be in the form of volunteers or donations. There is also 
no possibility of having the PSA aired on a major network. 
Instead of having the PSA aired, it will be shown to a 
group of fifty or more high school students ranging in age 
from 13 to 18 years. The students will be shown the PSA 
and asked to give feedback on a short likert scale survey.
These public service announcements serve as examples 
of how popular television can serve to benefit the goals 
and objectives of environmental education. Throughout the 
project the term media is used to encompass popular 
electronic devices most commonly used by teenagers. This 
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includes but is not limited to television, radio, 
internet, Ipods, and cell phones. Chapter Two will provide 
the background research supporting the usage of mainstream 






Chapter Two consists of a discussion of the relevant 
research to provide an understanding of the educational 
justification for a public service announcement project 
that will utilize components of a constructivist learning 
theory to produce examples of public service 
announcements. These public service announcements are 
intended to foster sustainable behavior in teenagers, 
specifically everyday recycling habits.
Chapter Two consists of five sections. The first, 
Generation M, presents research -on the amount of media 
usage and exposure teenagers have on a daily basis and 
what role it plays in their lives. It will also explain 
how that media saturation can be put to good use through 
public service announcements that communicate with 
teenagers at their developmental level. The second, 
Applying Environmental Education to Public Service 
Announcements, presents the research supporting the 
utilization of media for environmental education. The 
third, Fostering Sustainable Behavior, will pin point 
fostering sustainable behavior as a goal of both
8
environmental education and Education for Sustainable
Development that this public service announcement project 
is capable of achieving this goal by utilizing the social 
strategy for conservation known as capacity building. The 
fourth, Applying the Learning Theory of Constructivism, 
will explain the principles of constructivism and present 
the research supporting the use of components of 
constructivism in the design of this project. Lastly, 
Successful Public Service Announcement campaigns will 
provide relevant examples of public service announcements, 
produced with a constructivist approach, currently airing 
on television and detail their success. These successful 
public service announcement campaigns were geared toward a 
teenage demographic with a goal of changing a mindset and 
redirecting behavior, similar to the ones created for this 
project. The evidence to follow supports the value of this 
project. At the end of each section, the literature 
findings are applied to the design of the examples of 
public service announcements created for this project.
Generation M: The Media Generation
According to a study done in 2005 a typical teenager 
is exposed to 8 1/2 hours of recreational media content 
daily, and more specifically, teenagers are exposed to 
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approximately four hours of television per day (Roberts, 
Foehr, & Rideout, 2005). Due to this significant amount of 
exposure, television reaches teenagers at a younger age 
and for more time than any other socializing institution 
except the family (Roberts, et al. 2005). In fact 
television now occupies more of teenager's time over the 
course of a year than school does (Falk, 2001).
However it isn't just the excessive amount of 
television or increasing access to the internet that makes 
teenagers today different. Increasingly, the media-hungry 
members of Generation M don't just sit down to watch a TV 
show with their friends or family, they simultaneously 
absorb some other medium (Wallis, 2006). "Most of the 
time" while watching TV, teenagers will also be listening 
to music, using the computer or even reading (Wallis, 
2006, p.3). This high level of multiprocessing and 
interpersonal connectivity is now so commonplace that it 
is easy to forget how quickly it came about (Wallis, 
2006).
Back in the 1990s in a study done by Palmer, 
regarding significant life experiences influencing 
practical concern for the environment, the need arose for 
a category for TV/media as a significant life experience 
(Chawla, 1998, p. 374). Media exposure has now morphed 
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into a significant life experience for teenagers growing 
up in an era where personal computers, flat screen 
televisions and Ipods are utilized on a daily basis 
(Roberts et al., 2005). This is in contrast to older 
generations and, Louv, the author of Last Child in the 
Woods, makes the comparison that, "Americans..., baby 
boomers and older, enjoyed a kind of free, natural play 
that seems, in the era of kid pagers, instant messaging, 
and Nintendo, like a quaint artifact" (2005, p. 1).
However it must be kept in mind that, "Every 
generation of adults sees new technology, and the social 
changes it stirs, as a threat to the rightful order of 
things" (Wallis, 2006). This excessive amount of media 
usage can be used to benefit teenagers as exemplified by 
public health authorities; Public health authorities have 
long recognized television as a means to convey 
science-based ideas and created campaigns promoting the 
use of seat belts, against the use of tobacco, and 
promoting the awareness of AIDS (Marchman & Jason, 1992). 
An MTV show, like the one used for the recycling PSA, 
provides an optimal medium for PSAs in light of the fact 
that in 2005 the Parents Television Council (PTC) reported 
that MTV is watched by "73% of boys and 78% of girls ages 
12 to 19 and it is profoundly influential in the lives of 
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its young fans" (Williams, 2004) which makes the network a 
prime medium to communicate with teenagers. As an article 
in Natural News pointed out:
Knowing the power they wield with the younger 
generation, MTV now shoulders a great responsibility 
for our youth, and for our society-at-large, because 
it is our youth that will become the decision-makers 
of tomorrow and stewards of all our futures. One has 
to wonder whether MTV's programming choices reflect 
an understanding of the gravity of this 
responsibility (Genser, 2007) .
The utilization of television as an educational 
medium falls into the category of free-choice learning 
(Falk, 2005) . According to John H. Falk of the Institute 
for Learning Innovation, free-choice learning is used to 
refer to the type of learning that occurs when individuals 
exercise significant choice and control over their 
learning (2005, p. 270). More importantly for the purposes 
of this project, "significant environmental learning will 
best occur based on a child's constructive engagement with 
the opportunities presented in free-choice contexts" 
(Kola-Olusanya, 2005, p.304).
All this media exposure can be utilized to engage 
teenagers in free-choice learning (Falk, 2005). The 
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excessive television and internet usage is voluntary, and 
takes place in an environment where teenagers feel 
comfortable and in control, which provides an excellent 
opportunity for engagement in free-choice learning (Falk, 
2005). It has been shown that "attitudes about a behavior 
are more likely to be permanently changed by communication 
activities that engage people in thinking about the 
behavior (Jacobson, McDuff, & Monroe, 2006, p. 65) which 
is the intention of public service announcements.
Environmental Education as Public
Service Announcements
There are many different goals and objectives of 
environmental education. The following goals and concepts 
for implementation were laid out by professionals working 
in Education for Sustainable Development, Environmental 
Education, and Education for Sustainability. This is 
intended as an overview of the goals that this public 
service announcement project serves.
In 2002 at the World Summit on Sustainable 
Development in Johannesburg the international community 
confirmed that education is central to achieving 
sustainable development (Combes, 2005). The 57th session 
of the General Assembly resolved in December 2002 to 
proclaim the decade beginning on January 1st 2005 the
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United Nations Decade of Education for Sustainable
Development (Combes, 2005). Education for Sustainable 
Development is about learning to care for and restore the 
state of our planet, and learning to be caring citizens 
who exercise their rights and responsibilities (Combes, 
2005) an example of which would be exercising good 
recycling habits on a daily basis.
Education for Sustainable Development requires an 
expanded vision of education with a "holistic and 
interdisciplinary approach." Along these lines education 
must be reoriented so that the knowledge and skills of 
sustainable development will support the "necessary 
changes in values and behavior" (Combes, 2005). Therefore 
the "education" in Education for Sustainable Development 
must "embrace a wide range of learning experiences 
(Combes, 2005). Among the goals of Education for 
Sustainable Development is the need to develop an 
education that "cultivates good citizenship" (Combes, 
2005). The goals of Education for Sustainable Development 
notably overlap with those of environmental education.
The Tbilisi Declaration laid out the goals and 
objectives of environmental education and stated' that 
environmental education, "...should involve the individual 
in an active problem-solving process within the context of 
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specific realities, and it should encourage initiative, a 
sense of responsibility and commitment to build a better 
tomorrow." It also went on to state that:
To achieve the effective development of environmental 
education, full advantage must be taken of all public 
and private facilities available to society for the 
education of the population: the formal education 
system, different forms of nonformal education, and 
the mass media. (Tbilisi Declaration, 2005) 
Professionals in the field have therefore lain out, 
that environmental education is intertwined with Education 
for Sustainable Development as the goals are very similar. 
Perhaps this is why there have been numerous definitions 
for environmental education since the term was first used 
in 1948 (Disinger, 2005, p. 18). All are some incarnation 
of the terms human, biophysical, responsibility, and 
environment. The most widely accepted definition was 
developed by William Stapp along with his graduate 
students in 1969 (Disinger, 2005, p. 21). Stapp et al. 
wrote, "Environmental education is aimed at producing a 
citizenry that is knowledgeable concerning the biophysical 
environment and its associated problems, aware of how to 
help solve these problems, and motivated to work toward 
their solution" (1969, p. 31).
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Education for Sustainable Development and 
environmental education also share goals with Education 
for Sustainability. Education for sustainability is a 
lifelong learning process that leads to an informed and 
involved citizenry with a commitment to engage in 
responsible individual and cooperative actions that will 
ensure an environmentally sound future (Education for 
Sustainability, 1994, p.l). Education also supports the 
usage of media in environmental education stating that:
Citizens of this country have more opportunities for 
educational experiences in their daily lives than 
ever before. Formal learning is only the beginning. 
Today we can gain information and knowledge through 
the media (Education for Sustainability, 1994, p.23). 
Education for Sustainability also goes on to point 
out that information about the environment is increasingly 
accessible through television and media. "Using this 
information American citizens can make decisions about 
day-to-day actions" (Education for Sustainability, 1994, 
p.24) .
The potential impact of these public service 
announcements, which requires the application of this 
project in future use, would be fostering environmentally 
responsible behavior, specifically daily recycling habits 
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in teenagers. This is a clear goal of environmental 
education, Education for Sustainability and Education for 
Sustainable Development.
Environmental education, Education for Sustainability 
and Education for Sustainable Development all support 
building toward an environmentally responsible population 
motivated to change daily behavior to become actively 
involved in restoring the planet. All three forms of 
education also support the use of media as ah effective 
medium to achieve this goal. The public service 
announcements designed for this project support this goal 
by encouraging initiative and initiating a change in 
attitude that will build toward a change in behavior and 
promote an environmentally responsible citizenry. These 
outcomes support the goals and fit into the researched 
implementations of Environmental Education, Education for 
Sustainability and Education for Sustainable Development 
laid out above.
Fostering Environmentally Responsible Behavior
Significant life experiences that influence 
environmentally responsible behavior include positive 
experiences in nature, adult role models, environmental 
organizations, education, environmental degradation, work 
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experience, and media (Jacobson et al., 2006). These 
significant life experiences are common dimensions that 
environmentally active adults report helped shape their 
own attitudes and behaviors (Jacobson et al., 2006)and it 
is essential to note that media is among them.
It is stated in the Tbilisi Declaration that, 
"Environmental education should... encourage those ethical, 
economical and esthetic values which, constituting the 
basis of self-discipline will further the development of 
conduct compatible with the preservation and improvement 
of the environment" (2005). Likewise, one goal of 
Education for Sustainable Development is to instill in 
learners the ability and will to integrate sustainable 
living practices in their daily lives (Combes, 2005).
However with the conventional education formats used 
currently, students are given the information and know how 
to integrate sustainable practices into their daily lives 
but what is lacking is an understanding of how the impact 
of this change is relevant to them. Elder, author of A 
Field Guide to Environmental Literacy, mentions that 
"students are crippled by content limited to the 'What?' 
They only get a little bit about the 'How?' and not nearly 
enough about the 'Why?' Missing entirely is the 'why
18
should I care?'" which is essential in order to translate 
awareness into action (2003, p. 35).
In order to turn awareness into action the World-wide 
Fund for Nature (WWF) laid out a model in 1999 and 
outlined four social strategies for conservation. These 
strategies are information, communication, education, and 
capacity building (WWF, 1999). Information is defined as 
the one-way dissemination of messages to raise public 
awareness; communication is defined as a two-way exchange 
of ideas and dialogue to clarify and enhance the 
understanding of issues and to generate concern; education 
is defined as the use of pedagogic processes to increase 
understanding/skills/commitment; capacity building is seen 
as the empowerment of individuals, communities and 
institutions (Fien & Scott & Tilbury, 2001).
Capacity building is made possible due to a learning 
cycle made up of these four social strategies and each 
strategy works best when combined with the others. "The 
strategies borrow tools from each other to address 
particular short or long term objectives and particular 
audiences and their needs" (Fein et al., 2001). Public 
service announcements are considered an example of the 
information strategy and have the capability to lead to 
capacity building which would, "increase the capacity of 
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civil society to support and work for conservation" (Fein 
et al., 2001).
Richard Louv argued that it is the immediacy, depth, 
and unboundedness of unstructured outdoor play that gives 
the nature-child encounter most meaning, and that 
adult-led educational activities are a poor second-best, 
and in the case of television or the internet, third or 
fourth best (2005). His reasoning behind this hierarchy 
was triat "Unlike television, nature does not steal time; 
it amplifies it" (Louv, 2005). A key component of 
environmental education is teaching people that what they 
do in their ordinary lives matters and can make a 
difference (WWF, 1990). The Tbilisi Declaration states 
that environmental education "seeks to create new patterns 
of behavior of individuals, groups and society as a whole 
towards the environment." What is missing is an 
understanding locus of control and that plays a key part 
in this development of an environmentally responsible 
population. Internal locus of control implies that an 
individual believes their behavior is guided by their 
personal decisions and efforts. "By encouraging an 
awareness of the factors contributing to environmental 
degradation we can help people develop a philosophy of 
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conservation based on individual responsibility" (WWF, 
1990) .
By committing pertinent information about the 
environment, and how to protect it, to a format that is 
both familiar and accessible to teenagers, an effective 
platform for free-choice learning as referenced previously 
is put to work. The information absorbed is 
non-threatening and any action taken as a result of a 
change in mindset is voluntary. Fostering sustainable 
behavior in teens is part of the essential, "why should I 
care?" that is missing from their everyday lives and 
education,
The examples of public service announcements created 
for this project are focused on motivating action through 
a change in attitude in order to develop a literate 
population. The examples of Public Service Announcements 
created for this project will support this goal of 
Environmental Education by changing the mindset of 
teenagers in order to build capacity and ultimately 
motivate environmentally responsible behavior.
Applying the Learning Theory of Constructivism
Getting teens, interested is the first step, and in 
order to foster their environmentally responsible 
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behaviors they have to become more informed about the real 
world issues facing our planet, how they will be affected 
as a generation, and most importantly what they can do to 
help. When communicating with teenagers you must take into 
account their stage of development. We must consider 
factors such as their amount of life experience, prior 
knowledge, critical thinking skills, and behavioral 
influences.
There are three basic principles of constructivism.
Engage the student's interest, inspire active 
experimentation with all its necessary fumbling and error, 
and foster cooperation between adults and children and 
among children themselves (DeVries, Edmiaston, Zan, & 
Hildebrandt, 2002, p. 35). When asked what they thought 
environmental education should be like, students stressed 
the importance of enabling learners to be 'confident in 
what they say' and to 'let them run things themselves' 
(Rickinson, 2001, p.282). Most importantly "what is needed 
by learners is connection and engagement with a topic best 
described as personally relevant" (Kola-Olusanya, 2005, 
p.304)
If environmental educators want to achieve the 
ultimate goal of responsible environmental behavior then 
it becomes crucial to design materials suited to that task 
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(Culen, 2005). Attitudes about a behavior are more likely 
to be permanently changed by communication activities that 
engage people in thinking about the behavior (Jacobson et 
al., 2006, p. 65).
Learning to change our world and make it more viable 
and sustainable is quite a challenge and calls for 
the need for learning to be personally empowering and 
enriching, and to respond to learners' diverse 
learning needs and intelligences (Combes, 2005). 
According to the Social Marketing Institute, public 
service announcements were, until recently, boring; 
information laden unappealing 30-second clips that even 
adults had a hard time paying attention to (2008). There 
was a disconnection between the behavior the adults wanted 
to influence and the approach used to try to affect that 
behavior (Social Marketing Ins., 2008). Public service 
announcements created with careful consideration for the 
teenage frame of reference can engage students' interest 
and bridge the communication gap between adults and teens 
fostering cooperation between the two groups (Social 
Marketing Ins., 2008). It is this author's opinions that 
by utilizing a constructivist based approach, public 
service announcements can be created that cater to a 
format which allows teenagers to be receptive to analyzing 
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or reflecting on their behavior. By approaching them on 
their terms, through a media format they are familiar with 
and trust, the lines of communication are much more likely 
to be open.
Some characteristics of teenagers taken into account 
when applying the components of constructivism were; 
teenagers exhibit a strong willingness to learn things 
they consider to be useful, they are easily offended and 
sensitive to criticism, and they refer to peers as sources 
for standards and models of behavior (Fenwick, 1987). By 
utilizing components of constructivist methods to take 
into account how teenagers function and interact, it was 
possible to format these public service announcements to 
engage a teenage audience and impart information in a 
nonthreatening, entertaining way. Teenagers are egocentric 
and exhibit independent critical thought (Fenwick, 1987) 
and we have to take that into account when trying to 
educate them.
Using public service announcements in a new 
constructivist way will also support problem-based 
learning (DeVries et al., 2002). Problem-based learning is 
an initiative supporting students working together to 
solve real world issues. Environmental problems are 
constantly compounding and morphing. Thus they are the 
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topic of much discussion and these issues are desperately 
in need of new ideas for solutions. Conversation around a 
shared problem can serve as a natural scaffolding to move 
students from private thoughts to shared ideas (Riley & 
Morocco, 1999, p. 106), thus lending itself to new 
solutions to seemingly unsolvable problems. Problem-based 
learning gives teenagers the opportunity to work together 
to create solutions for today's environmental issues.
The goal is that these public service announcements 
for teens will instigate their awareness, and motivate 
them to discuss and act. By utilizing a constructivist 
approach to create eye-catching, entertaining, and 
interesting public service announcements, these public 
service announcements will be able to educate and 
communicate with a teenage audience.
Successful Public Service Announcement Campaigns
Current examples of how mass media can inform a young 
generation and influence their choices are the Truth 
Campaign and its counterpart the Whudafxup Campaign. The 
Truth campaign was launched in 2000 and has already been 
undeniably successful. "A comprehensive review of previous 
anti-tobacco campaigns by the Florida Tobacco Pilot 
Program (FTPP) confirmed the presumption that past 
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prevention strategies were ineffective and outdated" 
(Social Marketing Ins. 2008). "Teens were already 
well-acquainted with the negative effects of tobacco use 
and didn't consider smoking a significant issue in the 
context of their lives" (Social Marketing Ins, 2008). 
According to the social marketing institute this was due 
for the most part to the fact that teens already had the 
information that they needed, what was lacking was to be 
approached in a way that motivated them to change their 
behavior. “The marketing plan included using teen input in 
every phase of the development to add style and legitimacy 
and to empower the teen movement. With these efforts, they 
hoped to make the "truth" into a credible brand name 
easily recognized by the campaign's target audience," 
(Social Marketing Ins. 2008). According to The Citizens' 
Commission to Protect the Truth, "Seventy-five percent of 
all 12 to 17 year-olds in the nation - 21 million - can 
accurately describe one or more of the truth® ads. Nearly 
90 percent of youths aged 12 to 17 - 25 million - said the 
ad they saw was convincing." Along with that success they 
also found that, "Eighty-five percent - 24 million - said 
the ad gave them good reasons not to smoke," (2003, 
para.2).
26
"The "truth" campaign is hard to forget and even 
harder to just ignore because the ads aren't lectures" 
(New Youth Connections, 2007). It is this author's opinion 
that most of your run of the mill "smoking is bad" 
pamphlets, posters, and public service announcements 
created up until now are very easily ignored and forgotten 
by the targeted audience. They are boring, subdued, 
desperate and even condescending.
The evidence shows that by giving teenagers the 
information they need to make their own decisions, and not 
simply trying to herd teens toward a desired result, 
teenagers are able to take control of how they utilize 
information in their lives. Part of the production teams' 
strategy was to connect with teens, "by going directly to 
Florida's youth themselves and listening to their 
attitudes and opinions" (Social Marketing Ins, 2008). By 
producing visually captivating and informational public 
service announcements we make it possible for teenagers to 
visualize the risks and potential consequences of their 
actions.
They don't tell teens to stop smoking. They just give 
the facts and trust teens to take away their own 
message. They use dramatic images to demonstrate 
those facts so you feel compelled to watch. The ads
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aren't patronizing or demeaning. They' re just
'truth,' (New Youth Connections, 2007).
So, is it possible that the secret to involving 
teenagers in good decision-making is as simple as finding 
a way to get them interested in the information by putting 
it into context for their lives? "One study found there 
were approximately 300,000 fewer youth smokers as a result 
of "truth" during the first years of the campaign 
(2000-2002), according to research published in the 
American Journal of Public Health," (New Youth 
Connections, 2007). With numbers like that the answer is a 
resounding yes. Cassius Naylor, an NYC reporter, thinks 
the truth campaign will continue to make on impact, "I 
think the campaign has a good chance to remain successful, 
because despite the ads being brief, they're dramatic and 
simple—which helps you want to watch the ads and not to 
forget them" (New Youth Connections, 2007).
Summary
According to the United States Census of 2000, 
teenagers make up almost fifteen percent of the entire 
nation's population (US Census Bureau, 2008). That's too 
high a percentage to not be involved in making ‘responsible 
environmental decisions. By targeting this demographic 
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specifically for environmental education, the opportunity 
is created for teenagers to contribute to resolving 
today's environmental issues. By changing their mindset 
about the environment and their impact we can effect 
changes in their day-to-day behavior, and a learning 
process is ignited that down the line will provide a 





Chapter Three documents how the PSAs were designed, 
produced, and administered for the purpose of this study. 
The development section will detail both resource and 
content validation and the design of the project.
Following this is a section detailing the population 
served both by the creation of these PSAs and by 
administering the surveys for this study. Lastly there are 
two sections discussing the treatment of the PSA, how it 
was administered, and the data analysis procedures that 
were utilized.
Development
Resources and Content Validation
The PSAs for this project were designed to include 
recognizable elements, such as plot lines, camera work, 
editing techniques or characters, of the MTV show 
"Jackass." "Jackass" is a stunt/reality/comedy show that 
began airing on MTV in 2000 and is overwhelmingly popular 
with teenagers. The show features a group of young men who 
film each other taking part in a variety of pranks and 
stunts.
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By referencing the show "Jackass" we engage 
teenagers' interest and tap into a source of behavioral 
influence. Teenagers regularly imitate the behavior 
demonstrated on the show and look up to the. cast as role 
models; therefore it inherently has the ability to inspire 
active experimentation. Teenagers mimic the behavior 
demonstrated on the show regardless of how dangerous it 
may be further proving how strongly this show influences 
teenage behavior.
It is hoped that this mentality toward imitation will 
lead teenagers toward environmentally responsible behavior 
by modeling PSAs after this particular show. Lastly by 
using the shows model to communicate with teenagers about 
environmentally responsible behavior the PSA fosters 
communication between teenagers and adults.
Design
In designing the PSAs for this project I utilized 
elements of a constructivist learning theory. In order to 
create a number of public service announcements that would 
be relevant for today's teenage demographic, it was 
necessary to gain a clear understanding of what they were 
spending all of their recreational media time viewing, and 
why those programs or formats were appealing. Being very 
close in age to my target demographic it was not difficult 
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for me to relate to a teenagers taste in music, movies, 
television, etc.
The recycling PSA was designed to look like a Jackass 
clip. There are certain segments of the show Jackass where 
the cast put on animal costumes and pull pranks on each 
other or engage in different stunts. I had the idea to 
mimic this segment of the show by designing a PSA where an 
actor in an animal costume tackles people throwing, plastic 
bottles into the trash.
The mug PSA included with the project is one created 
for California State University San Bernardino. The PSA 
was created to promote the usage of reusable mugs on 
campus as opposed to disposable cups. The mug PSA was 
designed to be funny and attention grabbing with a tag 
line of, "Catch the recycling bug, use a mug." The mug PSA 
was designed to have the same quick paced humor without 
being such a literal translation of the show.
Population Served
The purpose of this public service announcement 
project was to foster environmentally responsible behavior 
in teenagers through environmental public service 
announcements.. The target audience for these PSAs was 
teenagers. In the design of this project I took into 
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consideration developmental characteristics of teenagers, 
media usage in their everyday lives and behavioral 
influences.
In order to test the effectiveness of the recycling 
PSA I utilized the beginning drama classes at a high 
school in the San Francisco Bay Area of California. The 
population of students in these classes is very diverse in 
age, and interests.
The students surveyed came from around Marin county 
and range in age from 14 to 18. The students in these 
beginning classes belong to a variety of social cliques 
and not all of them have a particular interest or focus in 
drama. By opting to utilize these classes for the purposes 
of this study I gave, myself access to the greatest range 
of students possible given the limitations of the study.
Treatment
In order to produce the public service announcements 
for this project I had a budget of zero dollars. For the 
recycling PSA I needed an animal costume, cameras, editing 
equipment, and actors. I enlisted the help of a local 
industry contact who provided the necessary equipment and 
agreed to film, edit and post the project on the web. I 
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also enlisted to help of two friends who agreed to act in 
the PSA.
We met several times to go over the script. On top of 
some slight editing we also needed to produce a list of 
shots we would need to get, as well as any props we would 
need. I scouted park locations where we could film. We 
needed an open area where the actors could be physical and 
not get injured. We decided on a local park in a large 
metropolitan area of southern California. We set the shoot 
for the following Saturday hoping there would be enough 
people at the park that day to make up for the lack of 
actors. A local costume shop provided a bear costume for 
the filming event.
We met at the park and spent three hours filming the 
shots that I had previously outlined and storyboarded. The 
following week four days were spent editing the footage as 
well as adding music, text and effects with the help of 
Final Cut Pro,.an advanced editing software by Apple. We 
finalized the project and posted it on youtube.com so 
anyone associated with the project could easily view the 
PSA without needing a DVD copied.
For the mug PSA I utilized personal and equipment 
from the video department at California State University 
San Bernardino. We spent one day walking around the school 
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campus asking people to dance or do any tricks they could 
like cartwheels. We also got shots of students shaking and 
convulsing as if catching the recycling bug. The footage 
was edited to make a quick paced PSA which showed brief 
shots of a variety of people on campus catching the 
recycling bug followed by a final shot of the students 
shaking and using their mugs. The PSA was meant to be a 
humorous portrayal of the recycling bug, a fictional 
contagious condition, spreading throughout the school.
Data Analysis Procedures
In order to analyze how successful the public service 
announcement produced for this project would be in a real 
world setting, the recycling PSA was shown to 50 beginning 
drama students at a high school of 1440 students in the 
San Francisco Bay Area of California. The high school 
chosen is a public high school and 2008 National Blue 
Ribbon School. The students who participated completed a 
short pre-test survey to gauge their attitude toward 
recycling and care of the planet. Then they viewed the 
recycling public service announcements. After viewing the 
PSA they were asked to fill out another short post survey 
that not only included the same questions asked on the 
pre-test, but additional questions that provided their 
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attitudes toward the recycling public service 
announcements effectiveness. The mug PSA was not shown due 
to time constraints. All results from the surveys are in 
reference to the recycling PSA only.
The surveys were based on a Likert scale with
(1) representing strongly agree, (2) agree, (3) neutral,
(4) disagree and (5) representing strongly disagree. For 
the purpose of data analysis categories 1 and 2 were 
collapsed into a simplified category of agree, and 
categories 4 and 5 were collapsed into the category 
disagree. The results of the surveys were reported in 
percentages and separated into the responses regarding 
attitudes toward recycling and the responses regarding the 
effectiveness of the PSA.
Summary
The design of the PSAs for this project hinged on 
finding a current popular format that would grab the 
attention of teenagers in order to successfully 
communicate information. The PSAs needed to be memorable 
and appeal to a teenagers' sense of humor. This was 
achieved by taking a popular MTV show and twisting it to 
fit educational purposes. The success of this approach was 
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tested by surveying a group of 50 teenagers and the 




Presentation of the Findings
The analysis of the results have been separated into 
two tables. Table 1 represents the data collected from the 
statements repeated in the pre and post test regarding 
attitudes toward recycling, responsibility for the planet, 
and whether or not PSAs are cheesy and outdated.
Table 1. Pre/Post Test Results
Pre-Test / Post-Test Strongly 
Agree
Agree Neutral Disagree Strongly 
Disagree
I will recycle today 86% / 90% 10% / 6% 4% / 4%
I think PSAs are cheesy 16% / 14% 48% / 44% 36% / 42%and outdated
I feel responsible for / 74% 18% / 16% 8% / 10%taking care of the planet
The students were asked if they would recycle today.
Initially 86% of the students said they would recycle that 
day, 10% were neutral and 4% said no. After viewing the 
PSA the number of students who would recycle increased to 
90%, neutral went down to 6% and 4% said no. Regarding the■ 
statement of caring for the planet, 74% of students agreed 
with the statement, 18% were neutral and 8% disagreed with
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Table 2. Public Service Announcements Design Results
Statement Agree Neutral Disagree
I think the PSA I viewed would 
appeal to a teenage audience 78% 14% 8%
I would consider myself part 
of a young media savvy 
generation
82% 18% 8%
I enjoyed watching the PSA 78% 18% 4%
The PSA caught my attention 80% 16% 4%
I can recall information 
presented in the PSA 94% 2% 4%
I can see this PSA helping 




I prefer this PSA to more 
outdated ones 66% 16% 18%
I trust the information I 
viewed 88% 6% 6%
I think teens would respond 
positively to this PSA 70% 20% 10%
the statement. After viewing the PSA 74% still agreed with 
the statement, while 16% were neutral and 10% disagreed.
Students were asked if they thought PSAs were cheesy 
and outdated. Initially 16% agreed, 48% were neutral, and 
36% disagreed. After viewing the PSA 14% agreed, 44% 
remained neutral and 42% disagreed.
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The second set of data was in regard to specific 
statements on the design of the PSA. These data are 
located in Table 2. The responses to these statements were 
solicited after viewing the PSA.
To summarize the data I focused on the highest 
scores. 78% of the students thought the PSA would appeal 
to a teenage audience. 82% of the students would consider 
themselves part of a young media savvy generation. 78% 
enjoyed watching the PSA. 80% said the PSA caught their 
attention. An overwhelming 94% said they could recall 
information presented in the PSA. A solid 50% of the 
students could see this PSA helping teens shift to more 
environmentally responsible behavior. 66% prefer the PSA 
for this project to more outdated ones. 88% said they 
trusted the information they viewed. Lastly 70% said that 
teens would respond positively to the PSA.
Discussion of the Findings
These findings suggest the following. After viewing 
the PSA only a small percentage, 4% of the students, 
changed their mind and decided they would recycle. Two 
percent of the students changed their minds after the PSA 
and decided they disagree that they feel responsible for 
taking care of the planet. Again, a shift of 2% cannot be 
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considered significant. The post-test also shows that 6% 
of the students changed their minds to disagree that PSAs 
are cheesy and outdated. Again this percentage change is 
not significant.
The data collected in regard to the design of the PSA 
is much more positive. 78% of the students agreed that the 
PSA would appeal to a teenage audience and that they 
enjoyed viewing the PSA. This confirms that the 
implementation of constructivism in the design of the PSA 
was effective. Implementing constructivist pedagogy into 
the design of a PSA created a way to design something 
educational yet appealing. The PSA designed took into 
account a teenager's stage of development, popular teenage 
culture and a familiar non-threatening medium. By 
referring to a TV show, already deemed socially acceptable 
amongst peers, the students were able to feel as though 
they were watching something created by teenagers instead 
of for teenagers. This is essential as Fenwick (1987) 
pointed out teenagers refer mainly to peers for standards 
of behavior. The PSA created the sense that the 
information was coming from peers and not adults which 
allowed them to enjoy it and be more open to the 
information presented in the PSA.
4-1
Along the same line 88% of the students agreed that 
they trusted the information they viewed. Both Fenwick 
(1987) and the Social Marketing Institute (2008) agree a 
big part of getting students to open up to learning is 
being able to gain trust. The data suggests the design of 
the PSA was successful in its intent to be non-threatening 
and entertaining, by veering away from lecture.
Of the students surveyed 82% agreed with the 
statement that they are a part of a young media savvy 
generation. This supports the findings of Roberts, Foehr, 
& Rideout (2005) discussed in Chapter 2 Generation M: The 
Media Generation. It confirms that media has potential as 
an effective means of communicating with teenagers.
82% of students agreed with the statement that the 
PSA caught their attention, and even more encouraging a 
vast majority of 94% agreed that they could recall 
information presented in the PSA. In chapter 2 it was 
pointed out by Combes (2005) that the knowledge of 
sustainable development will support the necessary changes 
in behavior. Learning is the first step to changing 
behavior and clearly the majority of students were able to 
connect with the PSA enough to retain the information 
presented and ignite the learning process. Also, if we are 
able to effectively communicate, information regarding 
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environmental issues, to teenagers in this way it could 
instigate more problem-based learning by providing the 
groundwork for more discussion which can, as Riley and 
Morocco (1999) pointed out, scaffold to creative new 
solutions to unsolved problems.
The statement "Will this PSA help teenagers shift to 
more environmentally responsible behavior" produced mixed 
results with 50% agreeing and 36% remaining neutral. While 
this could be a positive indication that half the students 
did agree that it could change behavior, the large 
percentage of neutrals reflects the generations uncertain 
stance on how their generation is involved in 
environmental issues facing the world today. While getting 
the information to teenagers is the first step it is 
uncertain that PSAs like the one produced for the project 
can fill that "why should I care" gap, as discussed by 
Elder (2003) and truly illicit a change in behavior, 
without more modification.
However 66% of the students agreed that they 
preferred the PSA to more outdated ones and 70% agreed 
that teenagers would respond positively to the PSA. This 
indicated that, while not quite there yet, the design of 
the PSAs is on the right track and with some modification 
PSAs could be an effective form of Environmental Education 
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and play an essential role in the strategies set up by the






The data reported in chapter four leads to two main 
conclusions relevant to the goals for the success of this 
project. Could a PSA be designed that would capture the 
attention of a teenage audience and effectively 
communicate information, and can that information 
translate into a change to more environmentally 
responsible behavior.
There was no significant change in students' 
self-predicted behavior regarding more environmentally 
responsible behavior. Therefore.it can't be concluded that 
the PSA was able to effectively change behavior as hoped. 
However, the design of the PSA was successful on several 
levels. It was attention grabbing, trustworthy, and 
memorable. As pointed out by the Social Marketing 
Institute these are characteristics that must be present 
in successful PSAs.
The PSA did attract attention and there was 
self-reported evidence that students were able to retain 
the information, giving them a platform for discussion. 
Although no significant data was produced marking a change 
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in environmental behavior for that day, it was noted that 
viewing the PSA did open grounds for a discussion between 
students.
The students did feel that the PSA would appeal to a 
teenage audience and they did enjoy watching it leaving 
comments such as, "it was really funny." The use of . 
constructivism pedagogy did allow the PSA to connect with 
a teenage audience and open the lines of communication to 
a generation that needs to be more informed about their 
environmental impact.
Implications
The project's conclusions suggest,the following 
implications. More information needs to be presented in 
the PSA regarding individual behavior. It is not enough to. 
inform them about a general behavior and what they can do, 
but must make a point of how each individual's behavior 
impacts the bigger picture regarding environmental issues 
if a change in behavior toward the environment is to 
occur. Getting that essential "why should I care?" that 
Elder (2003) stressed, into the PSAs, is crucial.
I would recommend trying the same PSA and survey on a 
school in a different area. The Bay Area is already very 
environmentally conscious, and I would like to see if 
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students accustomed to less environmental responsibility 
would respond well to the PSA. It would also be pertinent 
to see if the teenagers in a different area were as 
attracted to the design as the students tested.
The overall outcome of the project is promising. 
Students responded incredibly well to the design of the 
PSA suggesting that environmental education can be 
communicated through media in this way and still be 
engaging to students. What is needed is the incorporation 
of more personal relevance, and more about how each 
individual is impacted by environmentally responsible 
decisions. We need to get teenagers thinking about how 
their daily environmental impact plays a part in the 
health of the planet. This PSA represented a beginning 
toward this goal. The next step is to see how that 
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NEXT GENERATION PUBLIC SERVICE ANNOUNCEMENTS
FOR THE ENVIRONMENT BEFORE SURVEY
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Next Generation Public Service Announcements for the Environment
Before Survey
Please Rate the following statements from 1 to 5: circle your choice
1 strongly agree 2 agree 3 neutral 4 disagree 5 strongly disagree
-1 feel responsible for taking care of the planet
1 2 3 4 5
-1 recycle on a daily basis
1 2 3 4 5
-1 will recycle today
1 2 3 4 5 
-1 think PSAs are cheesy and out of date
1 2 3 4 5
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APPENDIX D
NEXT GENERATION PUBLIC SERVICE ANNOUNCEMENTS
FOR THE ENVIRONMENT AFTER SURVEY
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Next Generation Public Service Announcements for the Environment
AFTER SURVEY
Please Rate the following statements from 1 to 5: circle your choice
1 strongly agree 2 agree 3 neutral 4 disagree 5 strongly disagree
- I think the PSA I viewed would appeal to a teenage audience
1 2 3 4 5
- I would consider myself part of a young media savvy generation
1 2 3 4 5
- I enjoyed watching the PSA
1 2 3 4 5
- The PSA caught my attention
1 2 3 4 5
- I can recall information presented in the PSA
1 2 3 4 5
- I can see this PSA helping teens and young adults to change to more 
environmentally responsible behavior
1 2 3 4 5
- I prefer this PSA to more outdated ones (for example: cracked egg “this is your 
brain on drugs”)
1 2 3 4 5
- I trust the information I viewed
1 2 3 4 5
- I will recycle today
1 2 3 4 5
- I think teens and young adults would respond positively to this PSA
1 2 3 4 5
- I think PSAs are cheesy and outdated
1 2 3 4 5
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- I feel responsible for taking care of the planet
1 2 3 4 5
- I can see these PSAs being aired on (circle as many as you choose or write it a
blank space)
MTV VH1 TNT USA CNN NBC ABC Comedy Central
FX HBO Showtime Lifetime Oxygen TNT TBS Nick PBS
Write any additional feedback below:
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